Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to

2024 academic years) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year

and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail

Data

School name

Carleton Rode CEVA
Primary

Number of pupils in school 57

Proportion (%) of pupil premium eligible pupils 23%

Academic year/years that our current pupil premium strategy 2022 - 2025
plan covers (3 year plans are recommended)

Date this statement was published December 2023
Date on which it will be reviewed December 2024

Statement authorised by

Callum Richards
Executive Headteacher

Pupil premium lead

Callum Richards
Executive Headteacher

Governor / Trustee lead

Steve Trickey

Funding overview

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year

Detail Amount
Pupil premium funding allocation this academic year £18, 375
Recovery premium funding allocation this academic year £1,819
Pupil premium funding carried forward from previous years £82
(enter £0 if not applicable)

Total budget for this academic year £20,276




Part A: Pupil premium strategy plan

Statement of intent

At Carleton Rode CEVA School our Pupil Premium Strategy is designed to: recognise children’s prior
learning, provide first hand learning experiences, allow the children to develop interpersonal skills,
build resilience and become creative, critical thinkers. Every child is recognised as a unique individual.
We celebrate and welcome differences within our school community. The ability to learn is
underpinned by the teaching of basic skills, knowledge, concepts and values. We constantly provide
enhancement opportunities to engage learning and believe that childhood should be a happy,
investigative and enquiring time in our lives where there are no limits to curiosity and there is a thirst
for new experiences and knowledge. We promote positive attitudes to learning which reflect the values
and skills needed to promote responsibility for learning and future success. Pupil Premium Children
leave our school with a sense of belonging to a tightly knit community where they have the confidence
and skills to make decisions, self-evaluate, make connections and become lifelong learners.

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic
assessment, not assumptions about the impact of disadvantage. The approaches we have adopted com-
plement each other to help pupils excel. To ensure they are effective we will:
e ensure disadvantaged pupils are challenged in the work that they’re set
e act early to intervene at the point need is identified
e adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’
outcomes and raise expectations of what they can achieve .

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge | Detail of challenge
number
1 Mathematics
Internal and historic external assessments indicate that maths attainment among disad-
vantaged pupils is significantly below that of non-disadvantaged pupils.
2 Phonics
Assessments, observations, and discussions with pupils suggest disadvantaged pupils
generally have greater difficulties with phonics than their peers. This negatively im-
pacts their development as readers.
3 Knowledge retention
Assessments, observations, and discussions with pupils indicate poor recall of key curric-
ulum knowledge among many disadvantaged pupils. These are evident from Reception
through to KS2 and in general, are more prevalent among our disadvantaged pupils than
their peers.




Vocabulary

Assessments, observations, and discussions with pupils indicate

underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils. This is evident from Reception through to KS2 when
triangulated with engagement in lessons, book looks and on-going formative
assessment, and in general it is more prevalent among our disadvantaged pupils than
their peers.

Wellbeing

Our assessments, observations and discussions with pupils and families have identified
social and emotional issues for many pupils, notably due to socio-

economic pressures. Teacher referrals for support has increased, particularly for children
with anxiety and trauma.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how

we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral language skills and vo-
cabulary among disadvantaged pupils.

Assessments and observations indicate significantly improved
oral language among disadvantaged pupils. This is evident
when triangulated with other sources of evidence, including
engagement in lessons, pupil book study and ongoing forma-
tive assessment.

Improved reading attainment among
disadvantaged pupils.

KS2 reading outcomes in 2024/25 show that more than 70% of
disadvantaged pupils meet the expected standard.

Disadvantaged pupils ‘know more and
can do more’

Assessments and observations indicate significantly improved
retention of curriculum knowledge. This is evident when trian-
gulated with other sources of evidence, including engagement
in lessons, pupil book study and ongoing formative assessment.

Improved maths attainment for disad-
vantaged pupils at the end of KS2.

KS2 maths outcomes in 2024/25 show that more than 70% of
disadvantaged pupils meet the expected standard.

To achieve and sustain improved well-
being for all pupils in our school, par-
ticularly our disadvantaged pupils.

Sustained high levels of wellbeing from 2024/25 demonstrated
by:
e qualitative data from pupil voice, pupil and parent sur-
veys and teacher observations
e a reduction in disadvantaged pupils’ poor behaviour
choices
e areduction in the number of referrals for anxiety and
trauma




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £12,440

Activity Evidence that supports this approach Challenge
number(s)
addressed

TA Support for EEF Toolkit suggests: ‘Overall, the evidence suggests that 1,2,3,4

vulnerable learners. early years and pre-school intervention is beneficial. On

average, early years’ interventions have an impact of five
additional months' progress

EEF: Strategic deployment of TAs is important to ensure
priority pupils are supported. This will include ensuring
TAs are fully prepared for their role and supplementing
rather than replacing high-quality provision from the
class teacher, including providing targeted interventions.

Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)

Targeted academic support (for example, tutoring, one-to-one support structured
interventions)

Budgeted cost: £3,527

Activity Evidence that supports this approach Challenge
number(s)
addressed

Specialist support for Identified need for support within school for social, 5

Mental Health and emotional and mental health needs.

Wellbeing Social and emotional learning | EEF

(educationendowmentfoundation.org.uk)

Support of reading, Identified needs within school surrounding reading 1,2,3,4
spelling and maths difficulties and the importance of identifying solutions.
strategies through Identified need for mathematics support. Support
targeted approaches. chosen based on evidence based research and
conversations with staff on which have been most
effective.

Reading comprehension strategies | EEF
(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

Additional phonics Phonics approaches have a strong evidence base 1,2,3
sessions targeted at indicating a positive impact on pupils, particularly from
disadvantaged pupils disadvantaged backgrounds.
who require further Targeted phonics interventions have been shown to be
additional phonics more effective when delivered as regular sessions over a
support. 12 week period.

Phonics Interventions | EEF

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £4,309

Activity Evidence that supports this approach Challenge
number(s)
addressed

Investment in Integration of music in the classroom and 3,4

peripatetic music playing an instrument has favourable effects on

teachers for both young children’s learning outcomes, in

whole-class learning, particular cognitive abilities, and to some

small group nurture extent self-esteem and social behaviour. Using

work and 1:1 lessons. evidence based case studies and research from

Disadvantaged children the EEF, involvement in artistic and creative

are offered additional activities can have a positive impact on

tuition as priority. academic outcomes in other areas of the

curriculum.

Arts participation | EEF
(educationendowmentfoundation.org.uk)

Contingency fund for Based on our experiences and those of similar 5
acute issues. schools to ours, as well as the current climate,
we have identified a need to set a small amount
of funding aside to respond quickly to needs
that have not yet been identified — such as
uniform, school trips, families in hardship,

school clubs.
Fund / part fund spaces Outdoor adventure learning, as well as 4
on educational visits, participation in residential courses, requires
residential trip. collaborative learning experiences with high

levels of physical and emotional challenge.
These trips help to develop resilience, self-
confidence and motivation, as well as develop
teamwork skills across the group/class.

Outdoor Adventure Learning | EEF

Total budgeted cost: £20,276


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

Desired Outcomes

Impact

Continue to develop oracy skills amongst
pupils.

Plans to address:

Additional adults in class to support quality
first teaching.

Use of specific English resources across
lessons to improve expose to varied
vocabulary.

Pupils use of varied vocabulary is improved,
helping pupils to discover new words and gain
confidence to use these in their work. This is
evident in pupils work.

Increase the attainment in relation to
reading.

Plans to address:

Implementation of a tutor to support with
maths.

Additional adults in class to support quality
first teaching.

Use of IDL Reading intervention

Focused support from a tutor and additional
adult in class has ensured that pupils are able
to further develop their reading skills. IDL
data provides evidence of progress across the
year.

Increase the attainment in maths at the end
of KS2.

Plans to address:

Implementation of a tutor to support with
maths.

Additional adults in class to support quality
first teaching.

Focused support from a tutor and additional
adult in class has ensured that pupils are able
to further develop their reading skills. IDL
data provides evidence of progress across the
year. Further promotion of TT Rockstars has
helped guide independence amongst pupils
when learning times tables.




Use of IDL Maths intervention
Embed use of TT Rockstars and Numbots

Achieve and sustain improved wellbeing for
pupils.

Plans to address:

Specialist support within school for social,
emotional and mental health needs.

Trained staff in Brick-By-Brick and Talk and
Draw Therapy.

Fund spaces in Rocksteady.

School trips supported so all pupils can access

Pupil voice shows increased wellbeing
amongst pupils. Termly concert held by
Rocksteady shows pupils enjoying the
challenge and reward of learning an
instrument. Access to specialist support and
therapies has ensured continued support for

pupils.

% achieving GDS in Reading at the end of KS1 increased by 35% for disadvantaged pupils

% achieving EXS in Writing at the end of KS1 increased by 24% for disadvantaged pupils

% achieving EXS in Maths at the end of KS1 increased by 8% for disadvantaged pupils

% achieving GDS in Maths at the end of KS1 increased by 47% for disadvantaged pupils




Further information (optional)

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated which activities and interventions
undertaken in previous years had had the most impact.

We triangulated evidence from multiple sources of data including assessments, engagement in
class, book scrutiny, conversations with pupils and teachers and pupil progress meetings in or-
der to identify the challenges faced by disadvantaged pupils.

We looked at a number of reports, studies and research papers about effective use of pupil
premium, the impact of disadvantage on education outcomes and how to address challenges
to learning presented by socio-economic disadvantage. We also looked at studies about the
impact of the pandemic on disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy, particularly the
‘explore’ phase to help us diagnose specific pupil needs and work out which activities and ap-
proaches are likely to continue to work in our school. We will continue to use it through the
implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year ap-
proach and will adjust our plan over time to secure better outcomes for pupils.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

